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ABSTRACT

Africa is highly multilingual, with over 2,011 different languages being spoken in the continent. Nevertheless, the dominant languages in post-independent Africa have remained the ex-colonial codes: English, French and Portuguese. These languages continue to be used as the official media in education, mass communication, commerce, judiciary, and political administration in Africa. In almost all the African states, the ex-colonial languages are the privileged official codes. Ironically, in much of Africa, some 90% of the people have no knowledge of the official language of their country, even though these ex-colonial languages are presumed to be the vehicle of communication between the governments and the citizens. This in itself is a barrier to effective communication between the ruling class and the citizens; hence, a problem in terms of involving the latter in national development. The majority of African population is thus denied an opportunity to participate creatively and significantly in development activities, ultimately denying African nations a chance to grow at a rate that can enable them to provide for the needs of their citizens. Clearly, English, French and Portuguese in Africa are perceived to be of higher status, greater usefulness and to be the languages that are instrumental to economic and social development. The indigenous languages have very limited use in official domains. Thus with time, the population develops certain attitudes towards the different languages within their linguistic repertoire. The proposed chapter uses data collected through a questionnaire administered to 120 speakers of six minority African languages spoken in Kenya to assess perceptions and possibilities of the impact of African languages on the continent’s socio-economic development. The analysis of data shows that the speakers see the continued use of ex-colonial languages as the main stumbling block for the growth and use of indigenous languages in former colonies. Some respondents reported that the use of these ex-colonial languages inhibits the interaction of indigenous languages with science, impedes generation of appropriate technology and creates an educated elite committed to pursuing the life styles of the former colonizers. The children develop a sense of shame in the indigenous language; thus, contributing to negative attitudes towards their own mother tongue. Some argue that the use of ex-colonial languages in Africa to transmit scientific and technological knowledge to a population that is not competent in the languages while at the same time expecting the same population to use these languages in creative and innovative ways for Africa’s development is indeed a daunting task. They all see the revitalization and use of Africa languages in all domains as a vehicle through which African socio-economic development will be enhanced.
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Introduction and Rationale
Africa is a plurilingual and multicultural continent with no equality in the status accorded to the African languages spoken in the continent (Orekan, 2011). It is because of this plurilingual nature of Africa, Sibomana (2015) argues, that African countries are faced with unresolved questions regarding the choice of language(s) that would best support economic and social development. It is important to note that Africa has over 2,110 languages, equivalent to 30.5% of the world’s known living languages with multilingualism being a defining characteristic of the continent (Lewis, 2009)
. Although the linguistic map of Africa can be divided into Anglophone, Francophone, Luzophone, Arabiphone and Swahiliphone as far as the choice of the language of administration is concerned (Lodhi, 1993), the African languages are genetically classified into four major linguistic families or phyla: Afro-asiatic, Nilo-Saharan, Niger Congo and Khoisan (Orekan, 2010). A few Afroasiatic languages are also spoken in the Middle East (Lodhi, 1993).
The abundance of languages in Africa has meant enormous problems of communication, in education and even in politics (Lodhi, 1993). Unfortunately, most countries in Africa have, because of political and/or economic reasons, chosen colonial languages as their official languages, at times together with one or more African languages as national languages. Out of the 54 countries in Africa, indigenous African languages are recognized as official in only 10 countries, Arabic in 9, and all the remaining 47 countries have ex-colonial codes as the official languages distributed as follows: French in 21 countries, English in 20, Portuguese in 5 and Spanish in 1 (Bamgbose, 1991, pp. 30-31). This is a result of the colonial legacy where the ex-colonial languages continue to dominate in most African countries in all the formal and technical domains, such as government, business administration, science and technology, trade, commerce, international relations and education (Kanana, 2013). Unfortunately, the indigenous languages in Africa have been restricted to a few domains of use like the intra-community communication, interpretational roles in local courts and politics to name but a few domains (Kanana, 2013).
In education, for example, African “national leaders were influenced by the belief that the best way to progress was to maintain the so-called “already developed” colonial languages, as the exclusive media of instruction” (Rassool, 2007, p. 86). Simpson (2008) captures the language challenges of Africa accurately when he opines:
In the general attempt to build stable, integrated new states in heavily multilingual and multiethnic sub-Saharan Africa, language has, not surprisingly, proved to be an important and contested force intimately connected both with citizens’ individual access to education, employment and political participation and with the broader growth of a shared sense of national community, and has often given rise to perceptions of multilingualism (in the sense of occurrence of many languages within a single population) as principally negative complication for national development rather than an asset to be exploited (p.2). 

As implied in the above quotation, African languages have not been harnessed enough for social and economic development because of the apparent dominance exerted by ex-colonial languages in most African states. According to UNESCO (2009), the countries that have maintained ex-colonial languages in education continue to be among the poorest, most illiterate, and most poorly educated countries in the world. The same view is shared by Mazrui (1999) (cited in Kanana, 2013, p.49) that “no country has ascended to a first rank technological and economic power by excessive dependence on foreign languages”. According to Batibo (2005), Africa, unlike countries of Asia, like China, Korea, Taiwan, and Thailand does not base her development on her indigenous languages. Therefore, Batibo argues that the use of indigenous languages is a meaningful way of bringing technological advancement within a country’s cultural framework. 
There is nexus between development and language. According to Bamgbose (2014), for instance, for all the reasons advanced for failure to attain international initiatives such the Millennium Development Goals (MDGs) (for example, MDG 8, which concerns mainly to government to government dealings in a global partnership such as trade, debt management and donor support, but which also includes a commitment to good governance), no mention has ever been made of language as a contributory factor. Bamgbose (2014) notes that as long as development is about people, the contribution that they are called upon to make by way of participation, these objectives cannot be achieved by ignoring the impact of indigenous languages in the dissemination of information, sharing of knowledge and feedback. Bamgbose (2014) concludes by noting that infant mortality, maternal health, education or prevention of HIV/AIDS cannot be achieved without the use of local languages. Therefore, in order to achieve stupendous growth in political, economic and sociocultural change in the country, attention should be placed on the kind of education and languages to be used in education, media, interlanguage communication, business, law among other domains. The objective of this chapter, therefore, is to investigate the impact of African languages on Africa’s socio-economic development. 
Theoretical Bases 

The analysis of the data and explanation of the emerging patterns are based on the theory of Domains of Language Use, attributed to Joshua Fishman (1972). However, the domain concept, originally suggested by Schmidt-Rohr in the 1932 was an attempt to sort out the different areas of language use in multilingual societies (Fasold, 1990).  In Fishman’s version, domains were considered as theoretical constructs that could explain language choice. Domains were supposed to be a more powerful explanatory tool than more obvious (and observable) parameters like topic, place (setting) and interlocutor
. According to Fishman, domain analysis describes the use of languages in various institutional contexts in a multilingual society. That is, domains attempt to “designate the major clusters of interaction situations that occur in particular multilingual settings” (Fishman, 1972, p.19). 
The number of domains varies between groups in multilingual contexts. First, Fishman (1972) states that there are five domains of language use:  family, friendship, religion, education and employment. The same view is shared by Holmes (2008) who identifies the same typical domains in a speech community. Second, Sahgal (1991) in her study on language use in India describes the language use in India in the three domains of “family, friendship and institution” (p.299). Third, Görlach (1991) points out that in countries in which English is a native language, societies have used English for various functions, whereas in countries, such as India and Singapore, in which English has been a second language, it has been restricted to the domains of administration, law, education, the media, literature and other uses of language being reserved to the mother tongue (p. 29). Since there is no unanimity as to the specific categories of domains in language use, this study employs modified the domains of language use to include interlanguage communication, language use in parliament, courtroom, the internet, MPESA and other mobile transactions and advertisement to test the impact of African languages on Africa’s socio-economic development. This is because, as Fishman suggests, “one language is more likely to be appropriate in some specific contexts than another” (Fasold, 1984, p.183).
Methodology
This study adopted a qualitative survey design. A questionnaire was used as a data instrument for this study. The research purposively sampled 120 speakers of six minority African languages spoken in Kenya to assess the perceptions and possibilities of the impact of African languages on the continent’s socio-economic development. The African languages represented in the research were KiEmbu, Ekegusii, KiMaasai, KiKamba, KiKuria and KiChuka. All the 120 respondents indicated that they were fluent in their respective first languages. 
The questionnaire used in this study was a nine-item: Item 1 sought the respondents’ opinions on their first language; Item 2 sought the respondents’ opinion on whether their first language is used in the following domains (education, business dealings, parliament, courtroom, interlanguage communication/international communication, official communication, mass media and the internet); Item 3 sought the respondents’ perceptions on the role of African languages in Kenya; Item 4 sought to identify the advantages and disadvantages of using African languages in education, business, mass media and official domains; Item 5 sought to identify the role of government, scholars/researchers, citizens, policy makers and advocacy groups in the promotion of African languages for socio-economic development; Items 6 and 7 sought to know the stereotypes that prevent the promotion of African languages and the respondents’ view regarding the use of the learners’ mother tongue as a medium of instruction in the lower primary respectively.  Item 8 investigated the status of African languages as compared to English, French and Portuguese while Item 9 sought to know the respondents’ opinion on the future possibilities on the use of African languages. 
Results and Discussions
In this section, we discuss the domains of language use, the advantages and disadvantages of using African languages in specific domains, people’s stereotypes and perceptions towards African languages, views regarding Kenyan language policy, the status of African languages compared to ex-colonial languages and the future possibilities of the functions of African languages.  Table I below indicates the different domains in which African languages are used in Kenya.
Table 1: Domains of African Language Use 
	NO
	DOMAIN
	YES
	NO

	1.
	Education
	8
	112

	2.
	Official Business dealings
	4
	116

	3.
	Parliament
	0
	120

	4.
	Courtroom
	0
	120

	5.
	Interlanguage/international communication
	0
	120

	6.
	Country’s official language
	0
	120

	7.
	Radio
	12
	108

	8.
	Newspaper
	24
	96

	9.
	Television
	80
	40

	10.
	Internet
	0
	120

	11.
	M-pesa and other mobile transactions
	0
	120

	12.
	Advertisement
	70
	50


Table 1 above shows that African languages are commonly used in television, advertisement, newspapers and the radio domains. However, African languages are rarely used in the internet, Mpesa and other mobile transactions, parliament, interlanguage / international communication and official business dealings. 
African Languages as Tools for Socio-Economic Development
The analysis of the data showed diverse perceptions that the respondents had regarding the role African languages play in the continent’s socio-economic development. The respondents felt that African languages should be used in conducting local trading activities. Respondent 13, for example, commented as follows:

I think there are many people who can do business better if mother tongue is used. A lot of business happens in the local markets which can enhance the livelihood of the locals.

African languages are used by the mwananchi  (the common man) on a day to day basis as they go about their business, for example, in the farms, in the markets, shops et cetra and these are the main drivers of the African economy.  African languages are also used for socialization by the masses. These languages therefore should be seen as an important aspect in the socio-economic development and be given the recognition they deserve.
The respondents noted that African languages should be used as the languages for instruction especially at preschool and lower primary levels for mother languages are the best tools for socializing the child and forming a seamless transition between home and school. Despite this observation, the respondents had this to say regarding Kenya’s language in education policy.

Although Kenya’s language in education policy states that the language of the catchment area should be used in the first three years of elementary education, mother languages are not used as media of instruction, contrary to the language policy.

The respondents further noted that the presence of many African languages in Kenya brings about diversity. Respondent 8, for example, argued that there are many people from different language groups talented in different areas such as sports, business, cultural heritage and manual work. The respondent opined that the diversity of African languages in Kenya will certainly drive the economy in the right direction. 
However, five respondents reported that African languages have been used by politicians to divide Kenyans along tribal lines; thus, adversely affecting socio-economic development. Respondent 22, for instance, referred to the post-election violence that rocked Kenya in 2007 to emphasize this point. The respondent noted that people from different language groups fought and killed one another. Some were uprooted from their farms and had to escape. This affected economy negatively. The violence affected the tourism industry as travel advisories were issued by a number of foreign missions in Kenya thereby pushing the economy to rock bottom. The respondent concluded by saying that all should embrace the different languages in Kenya rather than allow divisive politicians to use this diversity against us.
 
A number of respondents saw African languages as the best media for socialization and self-expression. They reported that people who are not able to express themselves in any other language should be given room to express themselves in mother tongue. They also saw the African languages as the best tools for conveying culture and values, for learning about past African traditions and practices for entertainment and information especially for those who are not literate in ex-colonial languages. Respondent 87, for example, says:
I think a person without an African language struggles to find values. African languages are the vehicles through which culture and values are conveyed.

Revitalization of African languages is seen as a way of improving economy and generating income for the country. Respondent 17, for example, noted that through cultural centres, African languages should be used to generate revenue as such centres will be tourist attraction sites for both domestic and international guests. The centres could make use of the elderly who are mainly the uneducated constituent of the population to run various cultural activities. In so doing, they will participate in the economic development. As Prah (2003) claims, it is only when African realities, informed by African history, language and culture are brought to the fore that Africa can make a significant contribution to the universal culture and knowledge. 
Advantages and Disadvantages of Using African Languages in Specific Domains 
The respondents were asked to state the advantages and disadvantages of using African languages in various domains. Their responses are outlined below:
Education

The respondents identified the following advantages of using African languages in education. First, children learn and understand concepts better when they are taught using African languages. According to Respondent 32, African languages enable learners to immediately construct and explain their world without fear of making mistakes, articulate their thoughts and add new concepts to what they already know. This view is supported by evidence from research which indicates that pupils learn academic material and other languages most successfully when they begin school in the language they speak most comfortably (Cummins, 1996). Second, the use of African languages eases transition from home to school during the early learning years.  There is overwhelming evidence that educational programmes in which children are taught in their home language, which differs from that used in the wider community, have a significant impact on educational achievement (Thomas & Collier, 2001). Third, the respondents felt that African languages are vehicles of promoting cultural heritage. According to Kamwangamalu (2000), African language as a medium of instruction leads to a deeper sense of cultural pride and self-awareness giving the learners social identity. This is because indigenous languages have a wealth of knowledge concerning the local ecosystem and act as a repository of history, traditions, arts and ideas. Moreover, African languages helps enhances comprehension and simplification of knowledge by the use of the known to unknown paradigm, create a positive attitude towards education and enhances communication since the learners can relate with the language of instruction. This is in consonance with the views of Cummins (2000) who notes that imposing a dominant language such as English as the education medium often prevents access to education because of the linguistic and psychological impediments it creates. 


From the analysis of the findings, the respondents noted the following disadvantages of using African languages in education. There are challenges on the language to use in mixed marriages contexts, African languages may enhance ethnic division, there are limited audience as it is only pupils who can speak the African languages as first language that can access the language and lastly, the world is a global economy and confining students to a local language may not work well for them in the labour market. These findings show how English has become “a lingua franca to the point that any literate educated person is in a very real sense deprived if he does not know English” (p. 5). 


Moreover, the use of African languages limits fluency in the official language in which examinations are done; consequently, affecting performance. There is also a paucity of published instructional materials written in African languages in education because there is poor infrastructure for publishing and developing teaching materials. One of the respondents opined that African languages lack the words, phrases, symbols and abbreviations that may be crucial for mathematical reasoning and for communicating ideas in the learning of Mathematics. This finding concurs with Teferra and Altbach (2004) view that when an African language is used as the Language of Instruction, learning is hampered by “poor vocabularies and grammatical conventions of indigenous languages that make it difficult to convey ideas and concepts” (p.45). Unfortunately, English has become the template against which the level of education is evaluated in many countries (Brock-Utne, 2005) and a key factor in social mobility (Dhillon & Wanjiru, 2013).
Business

As far as the domain of business is concerned, the respondents highlighted the following advantages and disadvantages of using African Languages in conducting business. First, African languages ease business communication especially in non-cosmopolitan areas by enhancing bonding and a sense of belonging. Second, African languages can be used in the transaction of illegal business to lock out those who are not conversant with the language. In addition, African languages enhance full participation by the all people irrespective of their level of education. Moreover, African languages enhance business networks and negotiations due to the use of a language that can be understand by all partners involved in a business transaction.

 On the other hand, respondents noted the following disadvantages of using African languages in business. First, African languages may lock out many customers from other linguistic groups from fully participating in business since they do not understand the language being used.  As one of the respondents argued, “How are you going to sign a deal with a company like Apple using your mother tongue?”  In other words, business is confined to the local realm. This is because access to English is a valued resource that mostly the elites have access to and which they can use not only to benefit locally, but also in the global labour market place (Mazrui, 1997). Similarly, as argued by Teferra and Altbach (2004), English is a medium of instruction in many prominent educational systems and is associated with power, prestige and decent jobs, among other advantages.  Respondent 29 argued that the use of African languages in business may call for the need of some business terms to be redefined since African languages may not have equivalent translations for such terms.  In addition, another respondent argued that the use of African languages in business can introduce negative ethnicity and consequently exclude some potential partners from undertaking business. These findings concur with Kanana’s (2013) assertion that many people prefer the languages of the former colonial masters because they believe that these languages will give them access to white-collar jobs, European thought and other privileges. As Oduor (2010) also observes, the benefits of English as a language of international trade, diplomacy and internet communication are significant for those who speak English well, not to mention the education and training opportunities in the English speaking world.
Mass Media

In the domain of mass media, the respondents outlined the following advantages and disadvantages of using African languages in mass media. First, the use of African languages in mass media is exciting to the local populace and especially if the target is the rural areas. Second, any information passed across is available to all the speakers of the language whether literate or illiterate. In other words, it enhances inclusivity. Third, African languages bring out the information succinctly and concisely as it should making the message to be comprehensible. Fourth, African languages galvanize people around important cultural and / or national concepts that are important to the community, for example, the Maasai and the preservation of wildlife.  Moreover, African languages are more entertaining and they enhance effective communication.  
On the flipside, African languages may be an impediment to comprehension since there is a group of people, unfamiliar to the language, who may be excluded from understanding the languages. Second, the media may be used to pass across unpalatable political tribal nuances and messages that could cause disharmony and hatred in the society. As one of the respondents noted, “African languages when used in the media may advance negative ethnicity, which may stoke feelings of discord among the populace.” 
As country’s official language
There are several advantages and disadvantages of using African languages as the country’s official language. First, respondents noted that African languages will improve the status of the chosen language and its original speakers. However, one respondent argued that this would only be possible in a monolingual community or contexts that have two African languages spoken within its boundaries. Second, African languages can enhance communication and promote full participation by the populace. Third, it is a unifying factor as it can create a sense of national African pride. As respondent 37 opined: 

Using an African language as a country’s official language would be a unifying factor that would bring more people together and unite them, peace will prevail more and a country will feel more proud and independent when using an African language than when using a foreign language as her official language. That would give us a unique identity and a fresh breath of air different from the rest of the world.

The above view is shared by Phillipson (2008) who notes that inclusivity comes with recognition of minorities and the recognition of diverse languages enhanced unity. It is also important to note that if we place a lot of premium on ex colonial languages, development of such nations slows down since the parties involved in the development process cannot interact effectively. Therefore, as aptly captured by Kanana (2013), people’s contribution to development can only be realized when the communication barriers are removed. According to Pogge (2003), those national unity and inclusive participation is best served when all speak the same language. 
On the other hand, as the respondents of this study noted, there are disadvantages of using African languages as the country’s official language. First, national cohesion is challenged in a multilingual context since conflicts can arise over the choice of one language as official languages over the others. Respondent 42 argued that “an African language as an official language would enhance division and animosity, intensify feelings of superiority and inferiority and promote ethnic undercurrents.”  Second, it would isolate the country from the rest of the world and especially in regard to the international trade, thus hindering the country’s growth and development. Third, an African language as an official language may promote tribal bigotry and jingoism to those whose language has been chosen in a multi-ethnic environment. 
Stereotypes
A question was posed to the respondents to comment on the stereotypes and perceptions that people hold towards the African languages. Some respondents noted that African languages are backward to use in business and education, primitive, unappealing, inferior and a sign of illiteracy. Respondent 47 argued that African languages are only good for socialization and creating a sense of belonging, but they cannot rise beyond that.. This mindset may have stemmed directly from the colonial period where African languages were looked down upon by the white masters and historically they put systems in place to ensure that the languages remained that way.  Respondent 50 noted that this is especially so when a child who is accustomed to speak a mother tongue joins a new school and is looked down upon by teachers and other learners when he / she speaks only in mother tongue and not Kiswahili or English. However, as much as English is seen to open social doors to some (Ramanathan, 2005), “it is simultaneously a barrier to learning, development and employment for others, and thus keeps out far more than it lets in” (Pennycook, 2006, p. 103).
Perceptions Regarding Kenyan Language Policy
In Kenya, the language policy recommends that the medium of instruction in the lower primary (Grades 1-3) be the learners’ mother tongue, while English and Kiswahili are taught as subjects. However, in the upper primary (Grades 4-8), English is used as the medium of instruction. The respondents were, therefore, asked to express the views they hold regarding the current language in education policy. Majority of the respondents expressed approval with the Kenyan language policy. Respondent 19 for example, said that he learnt mother tongue in the lower primary school and this has helped him to understand and figure out pertinent issues to do with linguistics. The respondent also noted that the policy is well intentioned as it helps the pupils to transit smoothly into the use of English. In addition, the responded added that those learners who are introduced to English and Kiswahili earlier seem to cope and even perform better in the upper classes than those who were taught in English. The respondent, who also happens to be a primary school teacher, noted that she had come across cases where learners in the upper classes still needed to get instruction in their mother tongue for them to understand. Although there have been pronouncements with regard to enhancing the role of African languages, the respondent expressed dissatisfaction that this policy is not being implemented well. The respondent also argued that some parents are not of the idea of their children being taught in their mother tongues. This situation mirrors de Klerk (2002) view concerning South Africa in which although English is the first language for only 8.6% of South Africans, it is becoming increasingly dominant as a medium of instruction even at the lowest levels of education. This is contrary to the UNESCO’s assertion that children have the right to be taught in their mother tongues at low levels of education (Ball, 2010). Similarly, the same predicament is observed in Rwanda where some parents have resisted the government’s policy to use Kinyarwanda as the only medium of instruction up to Grade Three (Tabaro, 2014). Respondent 17 says that the policy is good since learners are given a chance to learn their indigenous languages in early stages of development. Respondent 62 noted that the Kenyan language policy is appropriate since pupils are given the chance to connect to the East African region and the World because Kiswahili and English are languages with wide communication. Another respondent suggested that mother tongue should be embraced and taught in all levels as a subject to develop it.  However, the teaching of African languages as school subjects need to be effective in order to equip learners with effective literacy skills in the languages which will enable them to use them to understand other subjects. 
A few respondents expressed dissatisfaction with the Kenyan language policy since it is not in tune with the reality. Respondent 12 argued that it may work in the rural areas where children are fluent in mother tongue and interact using that language even when in Class 3 and beyond. However, the respondent expressed reservation that it may be impractical in urban centres and also not good for inclusion since the Kenyan Constitution (2010) recognizes the right to work and settle anywhere. Respondent 14 noted that although the Kenyan language policy is good, it is not practical since our classrooms are cosmopolitan in nature since we have learners from different ethnic communities. The respondent added that some teachers are also not fluent in their own mother tongues; hence, they cannot use the mother tongue in teaching. Some of the findings agree with Khejeri’s (2014) argument that learning in a mother tongue may not be possible in Kenyan cities because of their cosmopolitan nature.
Status of African Languages Compared to Ex-Colonial Languages

The respondents’ perceptions on the status of African languages as compared to ex-colonial languages such as English, French and Portuguese were sought and the responses are presented below. Respondent 92, for example, noted that there is a fallacious belief among Kenyans that African languages are deficient and, therefore, learners should be exposed to English as the medium of instruction as early as the preschool  to increase their chances of acquiring English literacy faster. Respondent 88 felt that we should ignore the ex-colonial languages since they are the symbols of imperialism and subjugation of Africans and instead promote African languages.
The respondent challenged the commonly held belief that using English as a medium of instruction at lower levels of education is a good strategy to develop learners’ proficiency in the language.  The respondent noted that Europeans cherish their languages more than the Africans. He claimed that if you visit France, Spain or Germany, you will be addressed in their language unless you inform them that you speak English. The respondent also noted that African languages have been given a low deal since we have very few African language institutions in comparison with institutions promoting the teaching of English, French and Portuguese in Africa. Conversely, there are a few respondents who expressed disdain for the status of African languages as compared to the ex-colonial languages. Another respondent expressed pessimism with Kenyans’ proclivity to the use of ex-colonial languages. The respondent noted that this is a recipe for extinction of African languages. Respondent 33 argued that English enjoys high social status since it is an official language and the language of instruction from upper primary schools to the university level. The respondent extolled the use of ex-colonial languages as the panacea of disunity and especially in war torn countries. However, as Rassool (2007) argues, retaining ex-colonial languages as media of official discourse did not empower post-colonial societies, nor did it facilitate their integration into the international system of nations as state partners. The respondent added that considering that the world is now a global village one needs to be exposed to an ex-colonial language that can be used internationally. Oduor (2010) buttresses the argument by noting that the benefits of English as a language of international trade, diplomacy and internet communication are significant for those who are competent in the English language. Similarly, according to Annamalai (2003), African languages occupy a low position globally because at the global level strong economic and political strength is required to resolve competition between the languages. Annamalai adds that “…the global level is the domain of power because the language legislated for use at this level gives material and social reward to its adopters” (p.120).
Future Possibilities of the Functions of African Languages
Table 2 below highlights the views of the respondents regarding what they felt as the place of African languages in the next 10 years (from 2026).
Table 2: Respondents’ Views on the Place of African Languages from 2016
	USE OF AFRICAN LANGUAGE
	STRONGLY DISAGREE
	DISAGREE
	NEUTRAL
	AGREE
	STRONGLY AGREE

	Medium of instruction
	64
	24
	16
	8
	8

	Official language
	80
	24
	8
	8
	0

	Language in business dealings
	56
	24
	0
	24
	8

	Language of scientific publication
	96
	16
	8
	0
	0

	Language of the internet
	80
	16
	8
	16
	0

	Tools of social economic development
	16
	16
	16
	64
	8

	Language of examination in

Class 8, form 4 and in the University
	
	
	
	
	

	Class 8
	80
	16
	8
	8
	8

	Form 4
	88
	24
	8
	0
	0

	University
	102
	16
	4
	0
	0


The table above highlights the future possibilities of African languages in various domains. Respondents registered high expectations of African languages as tools of social economic development, business dealings, medium of instruction and language of examination in Class 8. However, respondents had strong reservations of African languages as languages of scientific publication, the internet, official language and language of examination at the university level. If the future possibilities are to be actualized, then, we must encourage the creation of conditions for the indigenous languages to “… play a meaningfully role, at least in the linguistic marketplace” (Kamwangamalu, 2009, p.239). Therefore, for “… African languages to become appealing in the linguistic market place, even to their own speakers; they must be assigned an economic value” (p. 139). According to the findings in the above table, we should not completely curtail the use of ex-colonial language as we would be reducing the spirit of multilingualism and globalization, but we should put mechanisms in place for the recognition of African languages in education, in the media, in science, in trade among other domains. 
Recommendations

In light of the above results and discussions, this chapter makes the following recommendations. First, we recommend the revitalization and use of Africa languages in all domains as a vehicle through which African socio-economic development will be enhanced. This is given credence by Mohanty (2010) postulation that the “exclusion of languages from domains of power, official recognition, legal and statutory use, trade, commerce and education severely restricts the chances of their development and survival” (p.139). Therefore, African languages need to be assigned more domain functions, not just locally, but internationally. Mohanty (2010) adds that a language that “performs several functions inevitably acquires prestige and once it has prestige it can spread further to new functions and speakers (p.139). This argument is also buttressed by Simire (2004) who notes that “In order to achieve rapid political, economic and sociocultural change in the country, all academic and specialized institutions and corporate organisations in the local and federal governments, should mobilise, inform and educate the old and the young, illiterate and literate, male and female, lowly and highly placed individuals across the diversified ethno linguistic groups in their respective code” (p.1). Similarly, using Japan as an example, Mazrui (1999) opines that no country has ever succeeded technologically and economically by excessive dependence on foreign languages. Mazrui poses the question: “Can Africa ever takeoff technologically if it remains so overwhelmingly dependent on European languages for discourse on advanced learning?”  Batibo (2005), too, notes that the countries of Asia, such as China, Korea, Taiwan, and Thailand base their development strategies on their indigenous languages as this is the only way to involve the whole population in development and to meaningfully bring technological advancement within the country’s cultural framework. It is, therefore, the thrust of this chapter to highlight the nexus between the impact of African languages on Africa’s socio-economic development by calling for the revitalization of the African languages. African languages must, therefore, become languages of access to higher education, resources and employment, political participation, economic opportunity and upward social mobility (Kamwangamalu, 2009).
Second, this chapter recommends that African languages become globalising agents through which the outside world can access Africa. This is aptly captured by Dor (2004) when he describes the way in which some global businesses dealing with internet and software industries are now selling their products in Africa using African languages. Dor argues that “the forces of economic globalization do not have a vested interest in the global spread of English…and may actually be working to strengthen a significant set of other languages at the expense of English”. Dor (2004) adds that the forces of economic globalization have a short-term interest in penetrating local markets through local languages and a long-term interest in turning these languages into commodified tools of communication at the expense of English” (2004, p.98). 
Third, this chapter recommends the use of African languages as the medium of instruction in schools. This is because imposing ex-colonial languages like English as the education medium prevents access to education because of the linguistic and psychological barriers it creates. Mercer (2013) for example, concludes that in order “to improve learning outcomes, therefore, a key focus must be on support to the development and use of the most appropriate language of instruction and literacy from the learner’s perspective (pp. 8–9). For this to occur, indigenous African languages must “… be vested with some of the privileges, prestige, power and material gains that have for so long been associated only with ex-colonial languages” (Kamwangamalu, 1997, p. 249). African governments, therefore, should be proactive and promote the use of African languages in schools. 
Lastly, we recommend the reinvigoration of African languages departments at colleges and universities and for these institutions to “incentivise proactively the training of language professionals such as teachers, translators, writers and linguists, in order to create jobs across various sectors” (Nyika, 2009, p. 256). Consequently, teachers should be prepared to implement the use of indigenous languages in education by training them to teach the mother tongue and in the mother tongue. In order for this to be visualised, policy makers should consider the findings of various studies in the area of language and education and make policies which will allow learners to learn all school subjects in the language(s) which they understand best.
Conclusions

This chapter makes the following conclusions: first, utilizing African languages in various domains to represent indigenous knowledge can create the space for the  languages to become an essential part of the knowledge base of African societies to empower communities to combat marginalization, poverty and illiteracy; second,  the discussion offered in this chapter suggests that using African languages as media of instruction will improve the quality of education; and moreover, there is urgent need to rethink our strategies towards the development of African languages will impact positively on the socio-economic development of the continent. Therefore, unless language policies in Africa are revised towards the future possibilities highlighted in this chapter, efforts to promote the African languages will be not succeed. 
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